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ABSTRACT 

Research that explored the SRL perspective on the reading ability of EFL lecturers in 

the English education department of Indonesian universities is under research. Thus, 

this study aims to observe EFL lecturers’ knowledge and implementation of SRL 

instructions in the classroom setting particularly in reading ability. Self-regulated 

learning and literacy skills are required for students to be mastered in 21st-century 

education as stated in the Independent Curriculum of 2022. Moreover, University 

students in the English education department are strongly recommended to gain 

knowledge of SRL strategies because they will be teachers in the future. SRL strategies 

can be adopted and transferable, they may lead to creating critical thinkers and 

autonomous learners as 21st-century skills. Therefore, implementing SRL strategies in 

the classroom can give advantages for preparing potential teachers. This study used a 

qualitative survey method. The findings revealed that participants are familiar with and 

agree that SRL can give a positive impact to get better academic achievement. 

Nevertheless, they are unaware that they use SRL instructions in teaching activities. 

They do not recognize that they involve cognitive and metacognitive strategies of SRL. 

Furthermore, they never use motivational strategies. 
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INTRODUCTION 

Learning strategies have been viewed as the key component of successful learners by 

researchers and educators around the world. The learning strategy is known as self-regulated 

learning or self-regulation (SRL). The minister of Education of Republic Indonesia published 

the newest Curriculum in 2022 (Independent Curriculum) Self-regulated learning and literacy 

are mentioned in the standard of graduate competence stated in the Curriculum for primary 

to high school education. Thus, literacy and SRL become the twenty-century skills that have 

to be acquired by the students. As they are stated as required competencies in the educational 

setting, it is also significant to investigate the lecturers’ perspective of self-regulation 

understanding and its implementation in the classroom environment, especially in reading. 

Investigating educators’ understanding of SRL  may encourage a revolution in teaching 
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practice (Vosniadou et al., 2020). Moreover, preservice and practicing teachers may be 

directed by their beliefs about the knowledge and skill of teaching, by knowing these beliefs 

in the context of education and their relationship to other relevant outcomes (such as 

classroom practices, and student accomplishment) can influence the construction of learning 

experiences customized to the requirements of prospective and practicing teachers (Fives & 

Buehl, 2008). 

Self-regulation is defined as the planning and adaptation of someone’s moods, 

behaviors, and ideas to achieve one's objectives (Zimmerman, 2000). Self-regulation of 

behavior requires control over various resources including the study and time, self-regulation 

of motivation and emotion implies the alteration of motivational beliefs, and self-regulation 

of cognition entails the alteration of cognitive skills (Pintrich, 2000). While another self-

regulation term comes from the foreign language learning point of view. In this view, self-

regulated learning is known as learning strategies which involve several tactics that act as 

external auditors for language acquisition processes on cognitive, emotional, and 

sociocultural aspects (Oxford, 2003). 

Literacy or reading ability for educational purposes is reading to gain knowledge and 

skills in enhancing academic achievement (Putro & Lee, 2017). This type of reading is 

different from reading for leisure, the goal is for entertainment. Someone has to use their 

cognitive ability to read to get a better understanding, particularly in reading English text. 

Indonesian students do not use English in their daily communication but they only use it in 

the educational environment. It will be a difficult task for them to understand the meaning. 

Therefore, as foreign language learners, they need to acquire some strategies to read the text. 

Moreover, the most significant detriment is that foreign language learners may encounter 

gaps in their previous knowledge and cultural diversity (Bouchard, 2005). To be a good 

readers, students must be able to control their comprehension (Minguela et al., 2015). In 

regard to assisting students’ reading ability, the instructors have to know the theory and the 

implementation of SRL to improve their student’s academic competence. SRL can be 

transferable and teachable in the classroom setting. Thus, EFL instructors can use it in 

reading tasks and activities (Morshedian & Hemmati, 2016). 

Self-regulation plays a significant role in reading. SRL contains specific elements 

related to reading, such as (1) a use (activated) of prior knowledge, (2) the application of 

technique, (3) self-efficacy, (4) enthusiasm, and (5) achievement goal-oriented (Cirino et al., 

2017). Additionally, Hu & Gao (2017) discovered that self-regulated reading techniques have 

a favorable impact on students’ reading outcomes, students with high achievement were 

considerably better at self-regulating their reading when they used effective strategies, 

organized the reading process (e.g., defining targets, assigning time, and limiting efforts), and 

monitored understanding. Numerous researchers have examined that SRL can give a positive 

influence on increasing reading ability (Birgisdottir et al., 2020; Chu et al., 2020; Cirino et al., 

2017; Harding et al., 2019; Mohammadi et al., 2020; Qi, 2021; Teng, 2020), and SRL also 

improve students’ achievement through reading to write (Bai & Wang, 2020). 

Students’ understanding of SRL influences their learning goals. The study related to 

the SRL perspective that was conducted by Alvi & Gillies (2021) is essential to investigate 

students’ perspectives and knowledge since this influences their approaches to SRL, as well 

as their participation and performance in active and responsible learning. They investigated 

primary students' perspectives of SRL, the various conceptualizations have significance for 

the needs and strategies of students in using SRL (Alvi & Gillies, 2021). In regard to the 

significance of the student’s perspective in SRL. Empirical evidence shows that numerous 

students do not demonstrate the knowledge of successful self-regulation in learning (Bjork 
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et al., 2013; Ohst et al., 2015; Trevors et al., 2016).  Importantly, the majority of educators 

do not offer very little specific teaching to enhance student self-regulation of learning 

(Bolhuis & Voeten, 2004; Ewijk, 2016; Spruce & Bol, 2015). 

To comprehend why SRL strategies are seldom taught in the classroom, the 

researcher explored the lecturers’ perspectives of SRL because their belief can have a 

significant impact on encouraging or hindering changes in teaching methods and innovation 

(Fives & Buehl, 2008; Lombaerts et al., 2009). The previous study has demonstrated that 

instructors’ beliefs that SRL has a direct, beneficial impact on their self-reported SRL 

teaching practices (Ewijk, 2016; Lombaerts et al., 2009; Spruce & Bol, 2015). Most of the 

previous studies explored the students’ perspectives and teachers’ beliefs about SRL. 

Nevertheless, research that explored the SRL perspective on the reading ability of EFL 

lecturers in the English education department of Indonesian universities is under research. 

Thus, this current study aims to observe the knowledge of EFL lecturers and the 

implementation of SRL that will give positive impacts on the students’ learning to get better 

achievement through SRL instructions in the classroom setting particularly in reading ability. 

Moreover, University students in the English education department are strongly advised to 

gain knowledge of SRL strategies because they will be teachers in the future. SRL strategies 

can be adopted and transferable, they may lead to creating critical thinkers and autonomous 

learners as 21st-century skills. Therefore, implementing SRL strategies in the classroom can 

give advantages for preparing potential teachers. According to the objective of the current 

study, the following research questions are defined; 

1. How do EFL lecturers know about SRL strategies on reading ability? 

2. How do EFL lecturers implement SRL strategies on reading ability in the classroom? 

  

METHOD 

  The research methodology of this study is qualitative design. A qualitative survey 

method was used to collect data. Open-ended questions were used to gather information 

from participants, such as recommendations, views, and other responses (Creswell, 2012). 

The instrument for data collection was an open-ended question, which was adapted from 

(Seker, 2016) and was modified based on the objective of the present study. It was conducted 

to identify and find the information related to the perspective of self-regulated learning 

according to the individual participant and their perception of applying self-regulated 

learning of reading ability in the EFL classroom. The questions were sent by Google forms. 

  This study includes five participants of English lecturers who are studying for a 

doctorate program in language and literature education program at a state university in East 

Java, Indonesia. There are two male and three female participants who participated in filling 

out the questionnaire. The participants mostly have 5-10 years of teaching experience, one 

participant has experience under 5 years, and one participant has more than 10 years of 

teaching experience. All of the participants teach English at University. 

  A thematic approach was used to analyze the data. The researchers constructed a 

theme related to the research questions. A thematic approach is fundamental thing in 

qualitative analysis because it can provide rich and detailed information from the participants 

to reflect the reality and unravel the surface of “reality” (Braun & Clarke, 2006). 

 

 

 

 

FINDING 
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 The sections that follow are dedicated to displaying some similar themes that emerged from 

the content analysis of five participants, regarding the research questions. 

Reading ability perception 

 The first question is asking about the perception of successful learners on reading. “How 

would you describe a successful learner on reading ability?”. Their answers were: 

  “Phoneme awareness, decoding, fluency, vocabulary, and comprehension”. (P.1) 

  “While students are able to apply the reading micro skill by Brown”. (P.2) 

  “A successful learner must possess critical reading ability led into academic reading 

 ability” (P.3) 

  “Those who can relate the content to other aspects related to the topic”. (P.4) 

  “They comprehend the text”. (P.5) 

  They describe various answers to their perception of reading ability. Participant 1 

responded that to succeed in reading the students must have competence like decoding and 

comprehension. It is similar to a previous study,  where the majority of learners connected 

the reading process with the decoding process and comprehension as the goal of reading  

(Johns and Ellis, 1976 cited in Moses, 2015). Additionally, vocabulary or word recognition 

also becomes the purpose of reading likewise the study conducted by  Moses (2015) and this 

ability differentiates them from less-skilled readers (Oakhill & Cain, 2016).  

  Other participants thought that students must have their background knowledge of 

the topic to relate to the content. Similarly, students have to combine their background 

information related to the topic (Birgisdottir et al., 2020). In summary, phonetics, decoding, 

vocabulary, comprehension, and background knowledge are the activities of reading in the 

cognitive system that links to highly skilled comprehending readers (Perfetti & Stafura, 2014). 

  

Good L2 readers  

 The second research question. “What qualities and/or skills do language learners need to 

develop to be successful in reading?’. This section describes the participants’ knowledge 

about the skills that can improve the learners to be better readers. It found only three 

participants who give the answer related to the skills reading. Another two participants did 

not give suitable answers. It can be assumed that they did not have any knowledge to notice 

the highly skilled readers’ requirement and it does not represent whether they have been 

experienced in the short or long duration of teaching experiences.  

  “Vocabulary, phonetic”. (P.1) 

  “Lexical comprehension and critical thinking”. (P.4) 

  “Good comprehension, such as the ability to relate meaning to context”. (P.5) 

  It has been discussed above that vocabulary, phonetic abilities and lexical 

comprehension become the factors getting better comprehension in reading (Perfetti & 

Stafura, 2014). Word knowledge has a positive impact on reading comprehension for 

children and adults  (Carroll, 1993 cited in Oakhill et al., 2003). Furthermore, Schoonen, 

Hulstijn, and Bossers (1998 in Pang, 2008) claimed that vocabulary acquisition influences L2 

reading more than L1 reading. This is especially true at the lower processing levels but as L2 

readers acquire higher levels of skill, metacognitive knowledge plays a bigger role in 

understanding (Pang, 2008). 

  In contrast, the word knowledge or vocabulary of children may not impact their 

comprehension ability. However, what matters most is the depth of a child's semantic 

representations. Better intelligence or vocabulary cannot be regarded to be the determining 

element for better comprehension (Oakhill et al., 2003). 

Beliefs that learning is a constructive activity 
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 The lecturers' beliefs about teaching and learning are important to their implementation of 

teaching SRL strategies in the classroom setting. The notion of self-regulation is rooted in a 

constructivist epistemology where the learners are viewed as active actors who evaluate the 

information they acquire in light of their prior knowledge and generate their interpretations 

(Vosniadou et al., 2020). According to this viewpoint, educators are more effective when 

they teach students techniques to improve their learning behaviors, as opposed to just 

delivering or displaying content-related information (Vosniadou et al., 2020).  

  This section describes the participants’ responses to their implementation of SRL 

strategies to assist their students in reading skills. It is important to be explored because SRL 

instruction can increase students’ reading ability (Maftoon & Tasnimi, 2014; Morshedian et 

al., 2017; Morshedian & Hemmati, 2016). The question is “How do you assist your learners 

in gaining reading skills?”.  

  “Highlight and underline valuable information as they read”. (P.1) 

  “Introduce critical reading skills and model them to students”. (P.3) 

  “Retrieve their background knowledge and connect to the text”. (P.5) 

  Highlighting and underlining valuable information is the identify key points which 

include the performance phase of the SRL cyclical process (Morshedian et al., 2017). Critical 

reading skill allows students to be critical thinkers which is also a part of self-regulation 

strategies (Lai, 2011; Phan, 2010; Qi, 2021). Activating prior or background knowledge is a 

part of SRL in reading (Cirino et al., 2017). 

  It is assumed that the participants do not recognize or are unaware of the use of 

SRL strategies. It shows that the lecturers do not promote SRL instruction in their teaching 

activities explicitly. On the other hand, implementing direct or explicit education of SRL 

methods is more successful than implicit instruction (Paris & Paris, 2001). 

 

Beliefs in the importance of SRL for improving achievement 

 There have been several attempts to test students’ and instructors’ attitudes regarding the 

promotion of SRL, but researchers have not examined educators’ opinions that SRL can 

increase student success (Vosniadou et al., 2020). Thus, the fourth question tried to observe 

the participants’ points of view related to promoting SRL in improving students’ 

achievement.  The question is “are you familiar with self-regulated learning strategies? If yes, 

what do they imply for you?”. Their responses were: 

 “Yes. It is the ability to learn autonomously. The ability to read critically without 

using others’ assistance”. (P.3) 

 “Yes, I am. It implies how we gain our self-competence and manage them to 

successfully achieve our particular purpose”. (P.4) 

 “Yes, self-regulated learning makes me self-motivated as I set my own goals for a 

particular task and do the self-monitoring until it’s done”. (P.5) 

  The responses show that only three of five participants were familiar with SRL. 

Autonomous learning is one aspect of SRL which is in line with the prior study  (Ewijk, 2016) 

that most responses focused on the autonomous environment not the instruction of strategy. 

The participant added that learners do not need to ask for help to become autonomous 

learners. In contrast to the theory that the ability to think critically and ask for help is part of 

the SRL strategy (Morshedian et al., 2017). Another assistance is needed in the process of 

SRL. 

  Other participants stated that SRL is related to self-management to get a particular 

goal. This perception is related to the definition of self-regulated learning that SRL is defined 

as a dynamic process in which learners individually activate and sustain cognitions, emotions, 
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and actions that are systematically oriented toward the achievement of personal objectives 

(Zimmerman, 2000). 

 

Beliefs in the promotion of SRL teaching strategies in the classroom 

 The fifth question is about the belief in the use of SRL instruction in the classroom. lecturers’ 

belief may influence their practice of SRL in their teaching activities in the classroom 

environment. The ability to self-regulate learning is crucial for educators’ professional 

development throughout their careers and for their ability to promote SRL to students 

(Kramarski & Michalsky, 2009). The question is: “Do you integrate any tasks or activities 

into your classroom instruction to encourage your learners to become self-regulated learners? 

Why or why not?”. The responses can be seen as follows; 

 “Students who have the ability to regulate their emotions and behavior are able to 

better engage with other students and respond to the varying activities of the day”. 

(P.1) 

 “Yes, I always encourage my students to be autonomous learners through 

asynchronous activities in my blended course”. (P.2) 

 “Yes, I do. Because self-regulated is a process for years. It cannot suddenly exist or 

be pushed”. (P.4) 

 “I integrate tasks and activities to encourage my students because self-regulated 

learning will make them become autonomous learners. By first giving them steps 

on self-regulated learning, they will learn to learn autonomously even without under 

the teacher's supervision or instruction”. (P.5) 

  The responses show that most of the lecturers believe in the use of SRL instruction 

in teaching activities. Similarly, the prior study that interviewed primary and middle school 

teachers showed that they have a positive belief in SRL in classroom practice (Spruce & Bol, 

2015).  

  Nevertheless, this finding is in contrast to previous research on the interviews with 

primary school teachers revealed that the teaching of SRL instruction was uncommon 

(Dignath-van Ewijk & van der Werf, 2012). 

 

DISCUSSION 

  The findings showed that most of the participants were unaware of the use of SRL 

instruction on reading ability. Their responses seem unfamiliar with SRL strategies. They 

explained the reading techniques used in their classroom in other words they do not explicitly 

give SRL instruction or maybe they are unaware that they use SRL strategies. Their responses 

indicate that there is the use of cognitive and metacognitive strategies in reading but they did 

not mention the use of motivational strategies. 

  The knowledge of SRL may influence the application of the teaching and learning 

activities in the classroom setting. As stated, the capacity of instructors to implement SRL 

was related to their pedagogical expertise and student-centered learning values (Kramarski & 

Michalsky, 2009). There are only three participants familiar with SRL. But in the next section, 

all five participants stated that they implement the SRL strategies in the classroom. It 

indicates that their answers are inconsistence or maybe they are confused. In summary, they 

did not recognize or do not have enough knowledge about SRL. Their teaching experiences 

as expert lecturers do not have any positive connection to their knowledge of SRL. 

  Even though they stated that they know what SRL is and believe in the importance 

of SRL in enhancing academic achievement, they do not know what kinds of strategies are 

used in the process of SRL. They also do not know how to give SRL instruction to the 
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teaching and learning activities in the classroom. Additionally, they cannot explain clearly 

how to encourage the learners in the process of SRL. These findings are in contrast to 

previous research that elementary and middle school teachers believe in the use of SRL in 

teaching practice and they also explain richly the use of metacognitive strategies (Spruce & 

Bol, 2015). 

  The findings of this current study are almost similar to the prior study in that many 

teachers are confused about how to help their students in becoming self-regulated learners, 

despite the widespread agreement with the notion if instructors do not know how to improve 

their students’ self-regulation this might indicate where teacher training should begin (Perry 

et al., 2008). Based on the previous study and current study, many teachers or educators still 

do not have any proper capacity to know, implement and practice SRL in the classroom 

setting.  

  Numerous empirical evidence showed that educators’ beliefs about teaching, 

learning, and education revealed that their beliefs may impact their behavior and teaching 

practice (Fives & Buehl, 2008). The lecturers’ skills in SRL will impact the formation of their 

future students’ views because these students will surely include some future teachers, the 

inclusion of SRL in existing teacher preparation programs would result in a long-term shift 

in teaching and SRL beliefs (Lombaerts et al., 2009). 

 

CONCLUSION 

Conclusion 

  It is important to observe lecturers’ perspectives concerning their knowledge and 

practices of teaching. As SRL and literacy skills are required competence that is 

recommended by researchers to improve the students’ ability of academic achievement. In 

addition, the Minister of Education of the Republic of Indonesia has stated it in the 

Independent Curriculum 2022 as the standard competence to create a better generation. It 

should be developed and started in primary education where it will give an impact on the 

next education.  

  The pedagogical knowledge of SRL may give a positive impact on their teaching 

practice on the student’s achievement to increase reading ability. In fact, Indonesian students 

do not have any high desire to read. Additionally, this current research showed that the 

participants as lecturers never give any motivational effect to students to read. Where 

motivation is also included in the SRL strategies.  

Suggestions 

  Due to the significance of twentieth-century education which involves SRL and 

literacy skills. It suggests to all lecturers help their students use reading strategies in self-

regulated learning because the capability to self-regulate is the most critical factor in 

becoming a competent reader (Morshedian et al., 2017). Lecturers should promote SRL 

strategies and instruction to help students achieve better reading comprehension in their 

classroom setting.   

  Lecturers and all the stakeholders who are aware of these beliefs can foster it by 

encouraging educators to see teaching as a skill to be developed and needs to give training to 

them as suggested by  Fives & Buehl (2008). Because investments in educators’ training for 

self-regulation will have a direct impact on future recognition of self-regulated learning 

settings (Lombaerts et al., 2009). Therefore, the government should give training or 

workshop and give more knowledge of SRL to educators so that they can engage and 

implement SRL in the classroom setting. 
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